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Classroom Management: Classroom Discipline: Identifying Students’ Mistaken Goals
KAREN TEACHER WORKING GROUP


Topic Summary

Topic:
Classroom Discipline: Identifying Students’ Mistaken Goals
Goal:

1.
To help teachers understand students’ needs for recognition

2.  To learn strategies that offer students continuous encouragement for their efforts

In brief:


This is an approach to classroom discipline based on understanding the motivations behind student behavior.  We want to teachers to think about 'why' children misbehave and how teachers can help children behave in a better way.  The following topics are discussed:

· Identifying students’ goals and using that information to help students recognize the purpose of their inappropriate behavior.

· Realizing that students misbehave because they wrongly believe that it will get them the recognition they want.

· Students’ four mistaken goals:

Attention getting

Power seeking

Revenge seeking

Displaying inadequacy

· Recommended strategies for teachers in dealing with students’ mistaken goals:






Identify the students’ mistaken goal.






Confront the student without threatening the student.

                                                               Talk about the students faulty logic and try to get him/her to examine                                                     the reasons behind the behavior.


· The student’s perspective:
goal, belief, message, purpose, action, and reaction to teacher intervention.

· The teacher’s perspective:
feeling, thinking, reaction, questioning, effective and ineffective strategies for                                                        intervention.

· Characteristics of logical consequences versus punishment.

Content Reading:
An Approach to Classroom Discipline

Mistaken Goals: The Student’s Perspective

Mistaken Goals: The Teacher’s Perspective

Major Differences Between Punishment and Logical Consequences

DOs and DON’Ts for Teachers

Task Sheet:

Identifying Effective Strategies

Case Studies:

Rlaw Mu the Troublemaker

Identifying Mistaken Goals

Trainer’s Guide

1.  An Approach to Discipline: Identifying Mistaken Goals
(Refer to Teacher Reference: An Approach to Classroom Discipline)

a.  
Provide overview of general beliefs.

· This approach to discipline is based on understanding the motivations behind student behavior.

· All students want recognition and most misbehavior is an attempt to get recognition.

· For some students, misbehavior is the only way to get any recognition.

· There are four ‘mistaken goals’ for getting recognition:

1 Attention getting

1 Power seeking

1 Revenge seeking

1 Displaying inadequacy

· Students usually try for these goals in order (1-4)

· We recommend a three-step process for teachers in dealing with students’ mistaken goals.

Step 1:
Identify the student’s mistaken goal.

Step 2:
Confront the student without threatening the student.

Step 3:
Talk about the students faulty logic and try to get him/her to examine the reasons behind the behavior.

· By asking the following questions, teachers can observe student reactions that might help identify the mistaken goal:

1 Could it be that you want me to pay attention to you?

1 Could it be that you want to prove that nobody can make you do anything?

1 Could it be that you want to hurt me or somebody else in the class?

1 Could it be that you want me to believe you are not capable?

· Once the mistaken goal is identified, the teacher takes action to defeat the student’s purpose and to begin using better behavior.

· Teachers should continually try to find ways to recognize student effort and to tell students that mistakes are not failures.

2.  Mistaken Goals from the Student’s Perspective

(Refer to Teacher Reference chart: Mistaken Goals: The Student’s Perspective)

a.
Use this chart to discuss for each mistaken goal: 

· student’s belief and purpose

· student’s typical behavior

· student’s reaction to teacher intervention

Trainer’s Guide

b.
Ask trainees if they recognize any of the behavior patterns in their own students.

3.  Mistaken Goals from the Teacher’s Perspective
(Refer to Teacher Reference chart: Mistaken Goals: The Teacher’s Perspective)

1.
Read and discuss the chart.

2. Discuss how teachers typical responses reinforce the student’s bad behavior.

3. Ask trainees to share experiences they had responding effectively and ineffectively to student’s mistaken goals.

4.  Distinguishing Between Logical Consequences and Punishment
(Refer to Teacher Reference chart: Major Differences Between Punishment and Logical Consequences)
1 Introduce the chart ‘Major Difference Between....’

1 When applying consequences, teachers should:

· Provide choices that fit the situation and let students decide.  Offer choices firmly but with respect:

“I’m sorry but throwing sand is not allowed.   You can play properly or stop playing for a while.  You decide.”



· When following through with a consequence, tell the students they’ll have a chance to change the decision later.

“Your behavior tells me that you’ve decided  to stop playing in the sand.  Please leave the group and come back when you’re ready to play properly”

· Is students continue to misbehave, extend the time that they must stay away before trying again.

“I see you’re still not ready to play correctly, you may try again tomorrow”

      ....you may try again in two days”

1 Use the chart to compare the probable results of punishment versus logical consequences.

1 To make sure teachers are expressing logical consequences not punishment, teachers should ask themselves these questions:

· Am I showing an open attitude?

· Am I giving students the choice and then accepting their decisions?

· Am I speaking in a firm but friendly voice?

· Am I involving students as much as possible?
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5.  Applying Approach to Discipline
(Refer to Rlaw Mu the Troublemaker)

1. Ask trainees to work in partners on the case study.

2. When everyone is finished ask trainees:

What was Rlaw Mu's purpose?

What was the teacher trying to do?


How many think the teacher’s behavior was appropriate?

What other approaches would you have used?

6.  Review Dos and DON’Ts for Teachers
(Refer to Teacher Reference: DOs and DON’Ts for Teachers)

1.
Review Teacher Reference Sheet

2. 2.
Organize an activity or game to practice DOs and DON’Ts

7.  Identifying Mistaken Goals
(Refer to Case Studies and Key: Identifying Mistaken Goals and Key: Mistaken Goals Analysis)

1 Have participants work on the case studies.

1 When everyone has finished, ask for volunteers to answer the following questions for each case:

· Was the teacher’s response consistent with the DOs and DON’Ts for teachers?

· What was the mistaken goal?

· Does anybody have another strategy that they want to share?

3. Refer to the case studies key for analyses.

8.  Examples of Appropriate Teacher Reactions to Mistaken Goals
1. This activity or discussion is optional.   Mostly because the trainer is asked to provide examples from his/her own experience.  We suggest that examples are provided for:

· Attention-getting behavior

· Power-seeking behavior

· Verbal or physical fighting between students

9.  Identifying Effective and Ineffective Strategies
(Refer to Task Sheet: Identifying Effective Strategies)

1.
Have trainees complete the task sheet.
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2. When everyone has finished, have trainees get into small groups to share their responses.

3. Ask trainees to give their effective strategies for each case.

10.  Summary of this lesson should include the following:
1. The classroom discipline approaches in this lesson are democratic in that teachers and students decide together on the rules and consequences and share responsibility for maintaining a good learning environment.

2. Change and results take time, it doesn’t happen overnight.

3. This approach requires that teachers spend a lot of time talking to students about their actions.

4. Emphasize mutual respect, acceptance, encouragement, student effort, and general responsibility.  This well help student personal growth.

5. This approach to classroom discipline does not try to smother misbehavior, but rather it tries to build a sense of responsibility and respect in the student for others.

6. Teachers should remember to:

6. Show real concern for students.

6. Support student emotional growth and development.

6. Respect the rights and needs of students.

6. Deal honestly and openly with students

6. Recognize both the teacher’s and the student’s feelings.

Content Reading

An Approach to Classroom Discipline

This approach to discipline is based on understanding the motivations behind student behavior.  Students react to negative feelings by developing techniques to protect their self-esteem.  Teachers should try to identify the students’ goals and then use that information to help students’ recognize the purpose of their bad behavior.  All students want recognition, and most of their misbehavior occurs when students’ attempt to get it.  When unable to get the recognition they want, they turn to misbehavior to get the recognition they are seeking.

This approach to classroom discipline is based on three key ideas:

1. Students are social beings and as such their actions reflect their attempts to be important and gain acceptance.

2. Students are capable of controlling their behavior and choose either to behave or misbehave.

3. Students choose to misbehave because they are under the mistaken belief that it will get them the recognition they want.  Such beliefs are “mistaken goals”.

All students want to belong and they try all sorts of behavior to see if it gets them the recognition they want.  If they do not get recognition through socially acceptable behavior then they turn to unacceptable behavior.  Such behavior reflects the mistaken belief that misbehavior is the only way to get recognition.

Four mistaken goals have been identified: (1) attention getting, (2) power seeking, (3) revenge seeking, and (4) displaying inadequacy.  These goals are usually sought by step-by-step order.  When attention getting fails to get recognition, the student moves to seeking power, then on to seeking revenge and finally to displaying inadequacy.

Recommendations for Teachers

The first thing teachers need to do is identify the student’s mistaken goal.  Two factors can help the teacher judge which mistaken goal is being used: the teacher’s own reaction to the student’s behavior and the student’s counter reaction to the teacher’s reaction.  The teacher’s response is an indication of what the student’s expectation is.

If the teacher:



Then the student’s goal is

Feels annoyed




Getting attention

Feels threatened



Seeking power

Feels hurt




Getting revenge

Feels helpless




Displaying inadecquacy

Content Reading

If the student:



Then the goal is:

Stops the behavior but then repeats it
Getting attention

Refuses to stop



Seeking power

Becomes hostile



Getting Revenge

Refuses to cooperate or participate

Displaying inadequacy

First, the teacher needs to identify the student’s mistaken goal.  Next, the teacher should confront the student in a nonthreatening way with an explanation of the mistaken goal.  Third, the teacher should discuss with the student faulty logic involved to get students to look at the reasons behind their behavior.   Teachers should ask students specific questions, in order, and look for reactions that might indicate a mistaken goal.

i. Could it be that you want me to pay attention to you?

ii. Could it be that you want to prove that nobody can make you do anything?

iii. Could it be that you want to hurt me or others in the classroom?

iv. Could it be that you want everyone to believe that you are not capable?

Once the mistaken goals are identified, teachers can begin to take action to defeat the student’s purposes and help begin better behavior.

Content Reading

Mistaken Goals:  The Student's Perspective

	Student's

Mistaken Goals
	Student's 

Belief
	Student's 

Message/

Purpose
	Student's

Behavior/

Action
	Student's General

Reation to Teacher Intervention

	ATTENTION
	I belong only when I'm noticed or served.  I'm important only when everyone is paying attention to me.
	"Look at me!"

Tries to keep teacher busy with him/her
	Pesters/Is a Nuisance

Clowns/and show off

Constantly disrupts class

Asks endless questions

Is bashful

Uses excessive charm
	Temporarily complies with teacher request to stop behavior.

Later resumes same behavior or seeks attention in some other way.

	POWER
	I belong only when I'm in charge or when I'm proving that no one can make me do anything.  I'm important only when I'm the boss.
	"You can't control me!"

Tries to control teacher and/or dominate situation
	Disobeys

argues

refuses to follow directions

has temper tantrums

tells lies

does little or no work
	Defiantly continues the behavior

Intensifies action if punished

Submits with defiant agreement

	REVENGE
	I belong only when I'm hurting others and getting even.

I'm important only when I'm fixing my furt by getting others.
	"I'll get even with you!"

Tries to compensate for own hurt by hurting others.
	Makes mean remarks

Calls others names

Destroys property

Physically attacks others

Is defiant 

Runs away
	Becomes violent or hostile.

Intensifies the hurtful behavior

Seeks further revenge/retaliation

In retaliaition, directs hostility toward the teacher.

May become sullen.

Rejects efforts made by others (initially).

	DISPLAY OF

INADEQUACY
	I belong only when I convince others that I am unable and helpless.
	"I'm no good, so leave me alone!"

Feels that he/she can't do anything right so he/she doesn't try to do anything at all.
	Rarely participates

Gives up easily

Never gets work done

Keeps to him/herself

Pretends to be unintelligent

Often absent from school
	No response or half-hearted response.

Shows no improvement.

Becomes more passive/refuses to interact
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Mistaken Goals:  The Teacher's Perspective

	GOAL #1:  ATTENTION



	Teacher's

Feeling/Thinking
	Teacher's Common

Reactions
	Specifice Questions

for Diagnosis


	Effective Strategies
	Ineffective Strategies

	Annoyed

Irritated

"This student occupies too much of my time."

"I wish he/she would stop bothering me"
	Gives service to student

Frequently reminds

Tries to trick student

Pays attention by keeping after the student

Nags, scolds
	"Could it be that you want me to pay attention to you?

or

"Could it be that you want me to do something special for you?"
	When possible, ignore the student's bid for attention.  Give attention and encouragement at other times.

Give attention in unexpected ways.

Recognize positive behavior.

Walk away when student demands attention.

Make a contract (If…., then…)

Analyze how your own behavior might be affecting the student.

Identify alternatives for the student.

Give permission to the student to "bid for attention with parameters.

When not possible to ignore, make eye contact without any comment or call student's name.

Follow through by allowing natural or logical consequences to occur.
	Showing annoyance.

Becoming angry.

Giving negative attention by nagging, scolding or correcting.

Giving attention by answering excessive questions, reminding, coaxing or talking to.
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Mistaken Goals:  The Teacher's Perspective

	GOAL #2:  POWER



	Teacher's

Feeling/Thinking
	Teacher's Common

Reactions
	Specifice Questions

for Diagnosis


	Effective Strategies
	Ineffective Strategies

	Threatened

Angry

Provoked

Defeated

"He/she can't get away with this!"

"Who's in charge in this class?"
	Fights 'power with power'

Engages in power struggle

Defends authority

Threatens

Argues

Punishes

Tries to force the student

Gives in
	"Could it be that you want to prove that nobody can make you do anythinhg?"

or

"Could it be that you want to be boss"
	Refuse to engage in conflict.

Withdraw as authority figure.

Help students use power constructively by enlisting their help.

Redirect students by inviting them to participate in decision-making.

Give student poistion of responsibility.

Put student in charge of something.

Give responsibility fow own work by providing options.

Give sincere encouragement.

Stop entire class and have them wait for the student to stop behavior.

Make an agreement.

Enlsit help of class.

Remain calm.

Speak softly.

Provide for cooling off period.
	Becoming emotionally involved.

Arguing

Threatening

Punishing

Raising voice

Giving in
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Mistaken Goals:  The Teacher's Perspective

	GOAL #3:  REVENGE



	Teacher's

Feeling/Thinking
	Teacher's Common

Reactions
	Specifice Questions

for Diagnosis


	Effective Strategies
	Ineffective Strategies

	Hurt

Angry

Outraged

Humiliated

Rejected

"How can I get even?"

"How mean can he/she be?"
	Retaliates

Gets even

Punishes harshly

Yells

Counterattacks

Seeks revenge
	"Could it be that you want to hurt me or others in the class?

or

"Could it be that you want to get even?"
	Examine behavior that is being interpreted by student as hurtful.

Try to understand the student's feeling of hurt 

Build a trusting relationship

Set up situations for student to exhibit talents or strengths

Call on class to support and encourage the student
	Retaliation

Punishment

Acting Hurt

Continuing the alienation


	GOAL #4:  DISPLAY OF INADECQUACY



	Teacher's

Feeling/Thinking
	Teacher's Common

Reactions
	Specifice Questions

for Diagnosis


	Effective Strategies
	Ineffective Strategies

	Despair

Hopelessness

Discouraged

Powerless

"I can't do anything with him/her"

"I don't know what to do anymore"
	Withdraws

Gives up helping

Criticizes


	"Could it be that you want to be left alone?

or

"Could it be that you want everyone to believe you are not capable?"
	Stay involved with the student.

Encourage and reward effort, no matter how small.

Demonstrate that the student can be successful.

Break difficult tasks into smaller parts.

Demonstrate good behavior

Male student feel useful

Assign student helpers

Give responsibilities
	Giving up

Pitying

Doing for the student what he/she can do for him/herself

Showing frustration

Criticizing

Expecting immediate results
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Major Differences Between Punishment and Logical Consequences

	PUNISHMENT
	LOGICAL CONSEQUENCES

	Characteristics
	Underlying Message
	Likely Results
	Characteristics
	Underlying Message
	Likely Results

	1. Emphasis on power of personal authority
	Do what I say because I say so!

I'm in charge!
	Rebellion

Revenge

Lack of self-discipline

Sneakiness

Irresponsibility
	a. Emphasis on reality of working together, maintaining order
	I trust you to learn to respect yourself and the right of others.
	self-discipline

cooperation

respefor self and others

reliability

	2. Rarely related to the act:  arbitrary
	I'll show you!

You deserve what you're getting!
	Resentment

Revenge

Fear

Confusion

Rebellion
	b. Logically related to misbehavior;  makes sense
	I trust you to make responsible choices.
	learns from experience

	3. Implies moral judgement
	This should teach you!

You're bad!
	Feelings of hurt, guilt, revenge
	c. No moral judgement.  Treats student with dignity.
	You are a good and useful person.
	learns behavior may be objectionable but not the person

	4. Emphasizes past behavior
	This is for what you did—I'm not forgetting!

You'll never learn!
	Feels unable to make good decisions.

Unacceptable in eyes of the teacher.
	d. Concerned with present and future behavior.
	You can make your own choices and take care of yourself.
	becomes self-directed and self-evaluating

	5. Threatens disrespect, either open or implied
	You'd better improve!

No one in my class acts like that!
	Desire to get even

Fear 

Rebellion

Guilt feelings
	e. Voice communicates respect and good will.
	It's your behavior that I don't like, but I still like you!
	feels secure in teacher's respect and support
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Activity Directions:  
Read the case study below.  Then, working with a partner answer the questions.


Rlaw Mu entered the classroom and smiled at the teacher.  The teacher smiled back and told Rlaw Mu his assignment was at his desk.  Rlaw Mu responded, “I don’t have a book.”  The teacher gave him a book.  Then Rlaw Mu said, “I don’t have any paper.”  The teacher gave him a piece of paper.  “I don’t have a pencil” was the nest thing Rlaw Mu said.  The teacher gave him a pencil.  Finally, Rlaw Mu slammed his book closed and yelled a bad word.  Rlaw Mu immediately looked at the teacher expecting an angry response.  The teacher just smiled, shook her head and continued on with what she was doing.  Realizing his attempt to disturb the teacher was not working, Rlaw Mu  settled down to work.

What was Rlaw Mu  trying to do?

What was the teacher attempting?

Do you think the teacher’s behavior was appropriate?

What would you have done?

Rlaw Mu the Troublemaker
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DOs and DONTs for Teachers

Teachers should develop an ongoing relationship that supports cooperation and team effort.  Here are some strategies for classroom discipline that support cooperation and team effort.
	DOs
	DON’Ts

	1.  Give students clear cut directions for expected behavior.
	1.  Act in ways that reinforce mistaken goals.

	2.  Apply logical consequences rather than arbitrary punishment.
	2.  Nag and scold.

	3.  Allow students to participate in establishing rules and consequences.
	3.   Find fault with students.

	4.  Let students assume responsibility for their own behavior and learning.
	4.  Threaten students.

	5.  Be firm.  Let students know that you are a friend, but that you will not accept certain behavior.
	5.  Ask students to make promises.

	6.  Teach students to put limits on themselves.
	6.  Praise students’ work and character.

	7.  Set limits from the beginning, but work toward developing a sense of responsibility.
	7.  Point out how much better the student could do.

	8.  Close an incident quickly and revive positive feelings.
	8.  Encourage comparison with others.

	9.  Forgive and forget.
	9.  Have double standards–one for you and another for your students.

	10.  Mean what you say, but make simple demands.
	

	11.  Always distinguish between the deed and the doer.
	

	12.  Treat students with respect.
	

	13.  Encourage student’s efforts.
	


Case Study
Identifying Mistaken Goals

Activity Directions:   Working with a partner, read each of the four cases   


below and answer the following three questions                                          for each case.

· Was the teacher’s response consistent the approach to classroom discipline suggested in this lesson?

· What was the student’s mistaken goal?

· What would you have done?

Kyaw Htet

During independent seatwork, every few minutes Kyaw Htet raised his hand to ask for some kind of help.  The teacher became very frustrated.  Many times in the past, the teacher had to explain and reexplain things to Kyaw Htet.  Finally the teacher told Kyaw Htet that she would not answer him anymore during seatwork.  The teacher said she would explain the directions to the class once, and if Kyaw Htet did not understand them then he would have to wait and do the work during recess or after school.  The teacher then ignored Kyaw Htet’s requests for help.  The teacher did immediately encourage Kyaw Htet when she saw him working without help.

Sa Kway 

Sa Kway  was pushing another student.  She knew this was against the rules and would result in being removed from classroom.  The teacher approached her and asked her to leave.  Sa Kway  refused.  The teacher went to the front of the classroom and told everyone to stop working.  The teacher said that the class could not continue to work because Sa Kway  was behaving in a dangerous way and refused to follow the class rule and leave the room.  The class waited, some students looking at Sa Kway .  Sa Kway  soon chose to leave the room.

Do Moh

A student was looking at a book that the teacher had brought to class.  Do Moh came over and grabbed the book away.  The teacher gave the book back to the student and scolded Do Moh.  Later in the day, the teacher found the book on the floor with some pages ripped out.  The teacher was certain that Do Moh did it.

The Deh

The teacher told the class to write a story.  All the students began to write, except for The Deh. The teacher walked over and said, “The Deh, you can begin by writing your name”.  The Deh did not pick up her pencil.  The teacher said, “Sometimes writers need time to think before they write.  I know you’ll start writing when you are ready.”

Case Study

Mistaken Goals Analysis

Kyaw Htet

Kyaw Htet’s case is an example of attention-getting behavior.  The best clue was the teacher’s reaction–annoyance–to Kyaw Htet’s behavior.  But, the teacher did the best thing in this situation.  The teacher ignored Kyaw Htet’s attempt to get attention while reinforcing his ability to work independently.  The teacher also established logical consequences for Kyaw Htet’s failure to work independently.

Sa Kway 
Sa Kway was an example of power-seeking behavior.  The teacher’s first reaction was to feel his authority threatened.  The teacher almost got into a power struggle with Sa Kway.  However, the teacher refused to enter into a fight.  The teacher freely admitted to the class that Sa Kway had the power to stop them from continuing.  Sa Kway had no one to struggle against.  Her power-seeking behavior was not gaining her recognition.

Do Moh

The teacher was hurt and angered.  The teacher had punished Do Moh and Do Moh had taken revenge.  The revenge hurt the teacher, which was what Do Moh intended.  The teacher could have handled the situation better by suggesting that the two students sit down and read the book together.  Do Moh would have felt accepted and included, rather than rejected.
The Deh

The deh wanted the teacher to see her as inadequate.  If she had wanted attention she would have responded to the teacher.  Instead she acted as though the teacher were not there, hoping the teacher would go away.  The teacher did not give up as Do Moh wanted.  The teacher offered encouragement and let her know that the teacher had faith in her ability to do the assignment.

Task Sheet

Identifying Effective Strategies

Activity Directions: 
For each of the cases below:

1) Identify the student’s mistaken goal

2) List two strategies that would be effective

3) List two strategies that would be ineffective

Plaw Mu usually comes to class late, making sure her arrival is noticed.  When the teacher asks her to explain why she is late, Plaw Mu responds, “You’re always picking on me”.

Mistaken Goal:

Effective Strategies:

Ineffective Strategies:

Dwe Rgay often stares into space.  He avoids both the teacher and other students.  His teacher has tried to get him to work.  He rarely does any work at all.

Mistaken Goal:

Effective Strategies:

Ineffective Strategies:

Paw Paw is always bothering her classmates.  Today she pulled another student’s hair when that  student refused to give her a pencil.

Mistaken Goal:

Effective Strategies:

Ineffective Strategies

